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Accountability is the watchword of many educational groups to-
day. For staff members in teacher education programs, it means
that we must accept responsibility for delivering appropriate, rele-
vant educational services to our students and for placing our gradu-
ates in teaching positions where they can be of service to others.
One way of judging the value of a teacher education program is to
determine what happens to students after graduation. If the purpose
of teacher education programs is to prepare persons for employ-
ment in the teaching profession, it seems reasonable that the place-
ment record of graduates should be used to help determine account-
ability. ’

At the University of Illinois, 595 personswere graduated from
the Agricultural Education curriculum duringthe period 1953-1972.
Of this group, 340 or 57.1 percent accepted positions as agriculture
teachers the first year after graduation. The data in Table 1 show
the numbers and percentages of graduates placed in various occupa-
tional categories during the year following graduation.

Table 1: OccupationalStatus of 595 Agricultural Education Graduates
During the First Year after Graduation, University of Illi-
nois, 1953-1972

Occupational status Number Percent
Agricultural occupations teacher 340 57.1
Military service | 65 10.9
Graduate student 50 8.4
Farmer 33 5.5
Agribusiness worker 32 5.4
Agriculture Extension worker 24 4.0
Teacher, other than agriculture i8 3.0
Nonagricultural jobs 13 2.2
Unknown or deceased 12 2.0
Agricultural Missionary or

Peace Corp worker 8 1.3
Total 595 99.8
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What standard should be used in judging the accountability of an
institutionfor the placement of its graduates? Using a common stan-
dard for allinstitutions would suggest that the factors whichinfluence
placement rates are the same for all situations and that the objectives
for all programs are identical. It seems reasonable to expect that
the following factors should be considered in judging the placement
record of an Agricultural Education program:

1. Pragram objectives, Is the program designed exclus-
ively to prepare teachers ofagriuclture at the secondary
level? At some institutions the Agricultural Education
program is considered tobe the best preparatory pro-
gramfor extension workers, agriculturalmissionaries
or farmers.

2. Student admission and retention standards. To what
extent does the institution admit and retain only those
students who are firmly committed to employment in
teaching? Are steps taken to screen cut students who
fail to meet academic or other standards?

3. Emplovment opportunities. What opportunities exist
inthe state or elsewhere for the employment of teacher
education graduates? To whatextentdoalternative em-
ployment opportunities attract teacher education grad-
uates away from the teaching profession?

The on-the-job performance of Agricultural Education gradu-
ates is another indicator of the success of a teacher education pro-
gram. In this follow-up study, no teacher-performance data were
collected; however, the rate of retention in agriculture teaching was
calculated at various intervals. Of the 340 graduates who were ini-
tially employed as agriculture teachers during the period 1953-72,
158 were still employed as teachers of agriculture in 1972-73. The
rnumber of graduates employed as agriculture teachers during the
first year after graduation and the number and percentage who were
still employed as agriculture teachers inlllinois in 1972-73 are shown
in Table 2.
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Table 2: Number of University of Illinois Graduates in Agricultural
Education Who Were Employed as Teachers of Agriculture
During the First Year after Graduation and in 1972-73

Year of Number teaching first Number and percentage
graduation year after graduation teaching in 1972-73
Number Percent
1953 21 6 28.6
1954 18 3 16.7
1955 15 5 33.3
1956 26 13 50.0
1957 30 10 33.3
1958 22 6 27.3
1959 22 8 36.4
1960 13 K 38.9
1961 20 7 35.0
1962 15 7 46.7
1963 14 9 64.4
1964 18 4 22.2
1965 13 6 46,2
1966 16 8 50.0
1967 14 10 71.4
1968 12 6 50.0
1969 14 12 85.7
1970 la 12 85.7
1971 8 9 112.5
i972 10 10 100.0
Totals 340 158

The data in Table 2 show that the retention rate in agriculiure
teaching was highest for those who had been teaching less than six
years. The percentage figures suggest that time is not the sole fac-
tor related to the retention of teachers in agriculture teaching; how-
ever, much of the attrition from the teaching ranks seems to occur
between the third and sixth or seventh year of teaching,

Discussion

The national placement data for the period 1965-1970 show that
51, 0-64. 6 percent of the Agricultural Education graduaies were em-
Ployed as teachers of agriculture during the first year after gradua-
tion. ! The University of Illinois placement percentage of 57.1 per-
cent is at least equal to or perhaps higher than the national average,
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Of the approximately 43 percent of the University of Illinois gradu-
ates who did not take teaching positions during the first year after
graduation, 19.3 percent continued their education or entered mili-
tary service. Slightly more than eight percent were employed in oc-
cupations closely related to agriculture teaching (Peace Corps; mis -
sionary work, or teaching nonagriculture subjects)andnearly 10 per-
cent were employed in agribusiness or farming.

FOOTNOTE
IWoodin, Ralph J. Supply and Demand for Teachers of Voca-

tional Agriculture in 1970, The Ohio State University, Columbus,
Ohio, p. Ll.
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Vocational teachers and teacher educators have long desired
an effective means to evaluate vocational teacher education programs.
While vocational teacher educators have in the past been somewhat
concerned with evaluation, the présent thrust for accountability in all
aspects of educationhasfocused many of its questions onteacher prep-
aration. To further emphasize the importance of evaluationfor teacher
education programs, the National GCouncil for Accreditation of Teacher
Education (NCATE) has adopted a recommended standard concerning
evaluation of graduates of these programe. Standard 5.1 reads: “'The
institution conducts a well-defined plan for evaluating the teachers it
prepares. 1l

A major problem faced by those realizing the need for evalua-
tion in vocational teacher education has been the lack of an effective
evaluation model. In 1972, with this problem in mind, the Kentucky
Bureau of Vocational Education funded a project whose major purpose
was to develop such a model. The basic purpose of the project entitled
"The Development and Try-out of a System for Evaluating Programs
of Vocational Teacher Education, ' was to establish a model for eval-
vating vocational teacher education probrams and to try-out the model
at Western Kentucky University.

12





