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Professlonal development actlvitles are Important In a faculty mem-
ber's growth (Ducharme, 1981; Schrer & Barr, 1979; Scott, 1980). A sig-
nificant part of this professional growth component Is participation Tn
professional organizatlons, attending conferences, making presentations
at these conferences, and publishing research results In refereed pro-
fesslonal journals (Scher & Barr, 1979). These activities not only glve
the faculty member recognition and prestige (Anderson, 1982; Centra,
1983), but also give the iIndividual an identity withln the profession
(Raths, 1985).

There are certaln academlc and professlonal fleklds In which facubty
members can relate to specific professlonal organlizations, and the pro-
fesslonal ldentity of the Indlvidual Is unquestlionably linked with those
organizations. However, for some professlonals, there are no speclific
professional organlizations that meet the need for professional develop-
ment and ldentlty. Without that Ildentity, faculty members cannot
develop a feeling of belonging to a unlfled body of professionals who
speak wlth unity about thelr field (Brit+tingham, 1986).

Many studles have been conducted relating to the scholarly and pro-
fesslonal activitles of academic faculty members (Ducharme, 1982; Elder,
1984; Scher & Barr, 1979). In addltion, many authors have addressed
thls topic In a ph!llosophical manner.

Robert Scott (1980), in a study of the professional assoclatlons of
colleglate middie-managers, suggested that professlonal assoclations
meet the demand for Informatlon, guldance, and tralning, as wel) as the
desire for recognition and the status that comes from being a part of a
recognized group. Elder (1984) reported an effort by Donohoe to vall-
date the Importance of participation In a professlonal assoclatlon for
women In educatlon administration. Flfty-flve percent of the respond-
ents reported that such particlpation had been Important to rebations
with other Institutions and to the contacts made for both the Indlvidual
and the Institute.

In a study of teacher educators' scholarly activitles, Raths (1985)
found that the teacher educators Identified strongly with the organiza-
tlons assoclated with the subeject matter areas they taught, not the
general fleld of teacher educatlon. One of Raths' suggestlions +to
improve thls sltuatlon was to organlze a professiona) assoclation to
mest the speciflic needs of teacher educators. The results of the Raths
study could be related to the sltuation In extenslon educatlon where
many extension speclalists housed In academlc departments to teach
extension and conduct extenslon research are often strongly affl}lated
with subject matter organlzatlons, such as anlmaj sclence, agronomy,
evaluation, personnel development, or home economics organlzations.
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grittingham (1986), In a summary of faculty development In teacher
educatlon, sald:

in some academlc and professiona) flelds, faculty members
can relate to one princlpal professional assoclation. The
situation 1n teacher education Is more confused, leaving
many facufty members Isolated and 1li-Informed about the
structure of the professlional assoclatlons In teacher educa-
+ion and the current dlscusslon of the Issues facing the pro-
fosslon. Although Individua) faculty members may have member-
ships In several of the assoclations and although journals
may be avaliable In the llbrary and the depariment, the fact
remalns that there Is not one clear volce speaking to teacher
educators. And without that one clear volce In frequent com-
munjcation with its members, faculty members do not develop a
clear sense of themselves as a unlfled body of professionals
who speak with reasonable unity about thelr place within the
Institution. (p. 3)

Extenslon educators In academic depariments face thls same dllem-
ma. Extenslon professlional organizatlons tend to be designed for the
practitioner In the fleld. Extenslon educators who seek professlonal
assoclations often Joln assoclatlons that deal with technlical subject
matter or have extenslon subgroups (e.g., Amerlcan Evaluatlon Associa-
tion, American Assoclation of Teacher Educators in Agrlculture). Oppor-
tunltles for discussion and Interaction with peers on extenslion Issues
are somewhat )Imlted In these settings. The fragmentation of extension
educators into these varlious subject matter organizations also precludes
the devetopment of a unifled professional ldentity for these individu-
als.

Because professlional development has been ldentified as a major
benefit to both the Indlvidual and the profession, Importance Mes In
recognlzing what needs members of a professlon have and what opportuni-
tles are avallable to them. Extenslon educators, as a professlonal
group, have not been studied to determine opportunities for professional
growth or the needs for such opportunitles. Extenslon educators housed
in academlc units in universities may very wel) be one group that has no
specific professional ldentity.

No research of extension professlonals was found which studlied the
percelved lmportance of professional organlzations or the outlets for
colleglal activitles whlch contribute to professional identity. Thus,
this study provided vatuable baseline data to help the extenslon profes-
slon determine Issues for future conslderation.

Purpose and Objectives

The purpose of the study was to describe the current status of
extenslon educators' actlvities and percelved needs related to profes-
slonal fdentlty. Speclflc research objectives were:

1. To determine where extension educators held membershlp In pro-
fesslonal organlzatlions, participated In professlonal organization pro-
grams, presented resufts of extension research to others In the profes-
slon, and pubblshed extenslon research results;

2. To determine what extenslon educators' perceptions were as to

+he Importance, avalbabllity, and need of various components of profes-
slonajlsm;
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3. To determine what extensfon educators felt was thelr profes-
sfonal ldentlty; and

4. To determine who extensfon educators fIdentifled as thelr pro-
fessfonal peers.

The study examIned the following characteristics of extensfon pro-
fesslonals: (a) membershlp In professfonal organfzations; (b) attend-
ance at professlonal meetfngs; (c) presentations gfven at professfonal
meetings; (d) published research; (e) Importance and avaflabfifty of
professfonal activities (collegfal actfvities, conductIng research, and
sharfng research); (f) Jjob title, self-description of poslt+ion; (g) per-
ceptfons of Identity of professional peers; and (h) demographfc Informa-
tion related to position.

Procedures

Desfgn

The research desfgn of the study was descriptive, allowing the
researchers to describe the nature of the characteristics studied. Fre—
quencfes, means, and standard devlatfons were used to summarfze data.

Population

The target populatfon was extensfon educators In academlic depart-
ments of agricultural educatfon and adult and contlnulng educatfon with
the accesslble populatfon belfng 118 extensfon educators fdentiffed by
polling extensfon directors and agricultural education department chalrs
at land-grant Instftutes (R. A. Martfn, personal communtcatfon, June 2,
1987). All of these educators were Inciuded In the study.

The procedure used to Tdentify the populatfon for this study could
have resulted fn the exclusfon of IndIviduals whose directors or depart-
ment chalrs did not respond to the poli. The absence of these IndIvidu~
als from the study represents a Ifmftatfon of the generallzabf|ity of
the results.

Data Collection

Data were collected fn Autumn 1987 using a mall questionnafre. The
total number of usable responses was 79, for a data sample of 67%. Data
collected by telephone from a 10% sample of non-respondents were com-
pared using t-tests (alpha = .05). No sIgnfficant dffferences were
found; therefore, results were generalfzed to the accessible population
used In the study (Mfller & Smfth, 1983).

I nstrumentatfon and Data Analysls

The Instrument was developed by the researchers and contalned
three sectlfons. Part | fncluded ftems relating to membershfp and par-
ticIpatfon fn professional organfzatlons, presentations at meetlIngs, and
publfcatfons. Part Il Included 12 ftems relating to the fmportance and
avallabfifty of professional activitles. Responses to these [tems were
scaled on four-point, Lfikert-type scales, not [Important/not avallable
(1) to very Important/very avallable (4). Part |l| had [ftems on job
title and description, tenure, percentage of offlclal appolntment,
sel f-descrIptfon of Jjob posftfon, and the TIdentity of professlonal
peers.

Content valldfty of the Instrument was determined using a panel
of experts. The [Instrument was pflot-tested for relfabf|ity using a
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test-retest procedure with a sample simflar 1o the respondents (doctoral
students preparing to be extensfon educators). Percents of agreement
were calculated and Items below 70% were revised. Cronbach's alphas for
the summated scales ranged from .54 to .82. Descriptive statistics
(frequencles, percentages, measures of central tendency and varfablifty)
were used to organfze and summarfze the data. T-tests were used to com=
pare groups.

Results

Objectlive One

Data for organfzations, meetling attendance, presentations, and pub-
I1catfons were reported for the years of 1984-1987 and were collapsed
Into three categories: extensfon, agriculture (non-extenslon), and gen-
aral (Table 1). Forty-three percent of the respondents held membershfp
In an extensfon organizatfon compared to 75% belonging to at least one
agricultural organfzation and 73% reporting membership In a general
organfzatfon. SIx percent of the respondents reported no membershlp I'n
professlonal organfzatfons. The mean members of organfzatlonal member-
ships for Indfvidual respondents were: extension, .68 (sd = .91); agri-
culture, 2.08 (sd = 1.89); and general, 2.01 (sd = 1.90).

Attendance at extensfon meetings was reported by 33% of the re-
spondents; 754 attended agricultural meetfngs and 77% went to general
meetings. NIne percent reported attending no professfonal meetIngs. of
the 612 total meetings attended by respondents, 80 (13%) were extensfon
meetings, 293 (48%) were agrfcultural meetings, and 239 (39%) were gen-
eral meetings.

Table 1

Frequencies and Percentages of Respondents Indicating Professlonal Mem-
bership, Meeting Attendance, Paper Presentatfons and Publ Ications by
Type, 1984-1987

Respondents
Type of HoldIng Presenting With
organfzatfon, Membership In  Attending Papers at Articles

MeetIngs, or Professlonal Professfonal Professfonal Published In
Perlodical Organfzations Meetings Meetings Perfodicals
Extensfion 34 26 14 12
(43%) (33%) (18%) (15%)
Agriculture 59 59 24 19
(75%) (75%) (30%) (24%)
General 58 61 25 8
(73%) (77%) (32%) (10%)
None 5 7 37 50
6%) (9%) (479 (63%)

Note. Columns do not sum to 100% because Indfvidual respondents may be
represented In more than one type of organfzatfion, meeting or perfodl-
cal.
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Paper presentatfons at extensfon meetings were reported by 18% of
the respondents, 30% presented at agricuitural meetings, and 32% pre-
sented papers at general meetfngs. Forty-seven percent reported no
paper presentatfons. There were 151 presentatlons reported by those
responding, of which 24 (16%) were at extenslfon mesetfngs, 50 (33%) were
at agricultural meetings, and 77 (51%) were at general meetIngs.

Extenslon-related perfodicals contafned publlcatfons by 15§ of the
respondents, 24% published In agricultural Journals, and 10% had pub~
IIshed In general outlets. Sixty-three percent reported having no pub-
IIcatfons. Of the 77 total artfcles publfshed by 39 Indfviduals, 21
(27%) were published In extensfon perfodicals, 45 (58%) were In agricul-
tural perfodicals, and 11 (14%) were In general perfodicals.

Objective 2

When asked about the Importance and avallabfifty (ultImately IndI-
catIng a need) of professfonal activitfes, respondents used a three-
domaln framework: colleglal actIvitfes, conducting research and sharing
research. A need was calculated by subtracting the mean avallabfl[+y
score of the [tems related to each of the three domains from the mean
Importance score (both on a 4-polnt Likert-type scale}. The hlgher the
need score, the stronger the percelfved need. A mean need score of .90
was [dentlffed for colleglal actIvlitles. Research activitles had a mean
need of 1.31, and the mean need for sharfng research was 1.17 (Table 2).

Table 2

Mean Importance, Avallabllf+y and Percefved Need of Professfonal Compo-
nents of Extensfon Educatfon

Percefved
Importance Avallabll fty Need?

Collegfal Activities

Mean 3.29 2.38 .90

S_d 044 060 079
Conducting Research

Mean 3.26 ' .97 131

sd 67 <60 1.00
Shar Ing Research

Mean 3.40 2.25 1.17

S_d 059 057 089

3Mean percelved need = Mean Importance - Avallabllity usIng a 4-polnt
scale; a posftive score Indlcates need.

Objective 3

The average tenure In the posftfon was sIx years. Respondents were
asked for the percentages of thelr offlcfal posftion In the areas of
extenslon, research, resfdent Instructfon, and other dutfes. The aver-
age percentage of extensfon appofntments was 41%. The average research
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appofntment was 9% and mean resfdent Instructfon percent appointment was
40%. Other dutfes averaged 7% of the appolntment and generally Included
adminftstrative dutfes.

offfclal titles were categorfzed by Resident Faculty, Department
AdmInfstratfon, Extension Specfalfst, and Extensfon AdmInfstration.
Percents were 32% resfdent faculty, 22% depariment admInistration, 30%
extensfon speclfalist, and 16§ extensfon administratfon (Table 3). When
asked to describe thelr positfons, the percentages were 55% resident
faculty, 9% department adminfstratfon, 31% extensfon specfallst, and 5%
extensfon admInistration (Table 3).

Table 3

Freqenclfes and Percentages of Offficlal Titles In Percefved Job Descrip-
+7ons and Percefved Professfonal Peers of Extension Educators

Professfonal
Offlclal TIitie Job Description Peers
£ g £ 2 1 1

Resldent
Faculty 25 32 43 55 44 57
Department
Adminfstration 17 22 7 9 7 9
Extensfon
Specflailst 24 30 24 31 17 22
Extension
AdmInfstration 13 16 4 5 6 8
Other - -~ - -
Total 79 100 782 100 77 100

30ne non-response. bTuo non-responses.

Objective 4

When asked to [fdentlfy professfonal peers, percentages were
sifghtly different than self-descriptfons or job titles: 57% reported
resfdent faculty, 9% department adminfstration, 22% extensfon specfal-
Ist, 8% extensfon admInlstratfon, and 4% others (mostly private sector
technical experts) (Table 3).

Conclusions and Recommendatfons

Extonsfon educators held membershfp In twlce as many non-extensfon
professfonal organfzatfons as In extensfon organlzatfons. Extensfon
educators particfpated In non-extensfon organfzatfons, through attend-
ance and presentatfons at professfonal meetings, at a much greater fre-
quency than In extensfon organlzatfons.
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Extensfon educators publfshed research articles more frequently fn
agricultural perfodicals than In extensfon perfodicals, but publfshed
less frequently In general perfodfcals. Extensfon educators percelved a
need for more collegfal actlvitles, research opportunitfes, and sharfng
of research In extensfon educatfon. Extenslon educators percelved dff-
ferences In their professional fdentitfes as they described thelr offl-
clal tfitle, thelr work, and thefr professfonal peers.

Even though non-respondents dfd not dfffer signiflcantly from
respondents, the frame used to determIne the populatfon may not have
been representative of all extensfon educators.

The following recommendations are based on the findings and conclu-
sfons of this study. Professfonal organfzations, elther extensfon or
contalning extensfon components, should examine whether they are ade-
quately meeting the professfonal needs of extension educators. If not,
the organfzatlons should develop a plan to meet these needs.

Extensfon educators In academfc unfts should determine If a profes—
sfonal organfzatfon exIsts that can meet thelr needs. Extenslon educa-
tors should volce concerns relatfng to professfona’ Identity to adminfs-
trators and peers.

A follow-up study should be conducted, based on thls study, usfng
an all-Inclusive frame of extensfon educators In academlc departments.
An In-depth Investlgatfon uslng qualftatfive methodology should be con-
ducted of the needs of extensfon educators In academfc departiments to
determIine why these needs exist and how to better sat!sfy them.
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