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Teacher educators In agriculture are charged with the responsibility
of preparing individuals to maintain and advance vocational agriculture
programs In local communities, This responsibility requires that future
teachers of agriculture be provided with the "tools" necessary to accom-
plish that purpose. Traditionally, such tools have included good teachling
methods, knowledge of agricultural subject matter and skills in agricul-
tural mechanics to name only a few,

Preparing students to become successful vocational agriculture teach-
ers also requires that they understand the philosophical base upon which
vocational agriculture programs are founded, Many agricultural education
students have difficulty comprehending the Importance of such philosophy
when presented in a lecture or discussion format, The ability to visual-
1ze how philosophy permeates all aspects of vocational agriculture is of
paramount Importance for many students,

Importance of Philosophy

The need to adequately convey phllosophic principles is obvious,
Future teachers cannot be expected to maintain or advance vocational agri-
culture 1f they do not understand the principles on which the program is
based, Butler (Pal & Myers, 1967) noted that successfu!l transmission of
wel l-concelved educational philosophies would reduce the random experimen-
tation that has plagued education in the past, Adequate and accurate com-
munication of philosophy is essentlal to reduce the gap which exists
between theory and practice,

Educational philosophies naturally change with the passage of time
(Brubacher, 1962), As new theorles, ldeas and bellefs are developed,
philosophies must |ikewise change and adapt. Changes in educational phil-
osophy and society as a whole appear to be the only constant,

Philosophy, as a topic of discussion, is disliked by some members of
the agricultural education profession. Those who appreciate the need for
educational philosophy understand Its role in developing sound educational
programs, Decisions concerning the future of vocational agriculture pro-
grams should consider the philosophic principles upon which such programs
are based.

Agricultural educators are usually pragmatists in that they view stu-
dents as Individuals who are unique and Important (Thompson, 1973). Know-
ledge theory In vocatlonal agriculture projects students as problem-
solvers striving to adapt to their environment.

Differences have arisen in phllosophies held by agricultural educa-
tors, but In general, they profess the need to provide learning experi-
ences as their most Important responsibliity and that these experiences
may be unique for each individual student (Evans, 1971). This principle
of agricultural education prescribes means as well as ends of education,
Means focus on providing suitable learning experlences whereas ends
Involve the overa!l growth and maturation of each student as an individual
(Rosenfeld, 1984), Education 1Is viewed as a process without end, and
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learning experiences produce consequences which give rise to additional
learning opportunities in an exponential fashion,

Philosophies held by agricultural educators, although different, have
many commonalities, Areas of consensus should be promoted through pre-
service and In-service teacher education programs in an attempt to provide
a greater understanding of the Importance and necessity of philosophy in
agricultural education, Areas of philosophic agreement should be communi-
cated to provide the leadership needed by future members of the profes-
sion, Brubacher (1962, pp. 359-360) described his views concerning the
need to effectively transmit philosophic principles when he wrote:

The philosophical differences . . . which divide and separate us
are not blologically inherent, For the most part, they are
learned, Consensus, therefore, may also be a matter of learning,
or perhaps better, relearning, Perhaps nothing corrects , . ., or
so reveals the real opposition as does face-to-face discussion of
Issues,

Brubacher (1962) continued by describing the importance of expanding
areas of consensus among prevalent philosophies In the profession without
compromising the unique aspects of any tc¢ a significant degree, Each
well-conceived phllosophy provides a unique contribution to education iIn
that It prevents stagnation of the educational scene in these times of
change, Differences should be acknowledged by members of our profession,
but greater emphasis should focus on practical changes which are supported
by areas of agreement among prevalent philosophies in the field,

Program planners (e.g., teacher educators, state supervisors, curric-
ulum speclalists, etc,) plan an important role in bridging the gap between
philosophic theories and practice, These persons must communicate areas
of philosophic consensus in the pre-service and in-service programs which
they develop and conduct, Their duties are difficult as they must have
“fget in both camps" and provide the link between philosophy and prac-
tice, Local vocational agriculture programs should reflect areas of phil-
osophic agreement in the profession in addition to exhibiting relevance on
the practical level of implementation,

Developing a Philosophy

Philosophies are developed through a synthesis of Ideas and bellefs
relevant to the profession and by identifying principles upon which pro-
grams should be based, Ideas and bellefs concerning education, agricul-
ture and socliety in general must be analyzed as they relate to vocational
agriculture programs and should be Incorporated in the resulting philoso-

phy, .

A dlagrammatic model, developed at lowa State University, which iden-
tifies principles undergirding one philosophy of vocational agriculture is
provided In Figure 1, This model illustrates the process through which a
philosophy is developed and how It should interrelate with al! aspects of
vocational agriculture programs,

Beginning with a nearly Infinite set of bellefs, ideas and theories
concerning educatlion, agriculture and society Iin general, an Individual
must analyze and synthesize those beliefs in the development of a philoso-
phy. Such a phllosophy should be based on conceptual principles which pro-
vide a defensible foundation for vocational agriculture programs, Princi-
ples such as those identified by Kahler, et al,, (1976) provide a logical
point to begin an examination of this phitosophy,
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Basic Principles

The principle concerning democratic participation denotes the impor-
tance of developing programs whlch encourage self-direction, The aim Is
to avold dictatorial decisions governing the learning experiences provided
by encouraging student, parent and community involvement in addition to
guidance provided by the local vocational agriculture instructor, Demo-
cratic principles also contribute to a determination of appropriate teach-
ing methods in an attempt to provide successful learning experiences,

Pragmatic orientation and values development addresses the need for
developing and conducting educational programs which closely reflect or
simulate society in general, Learning experiences provided should result
in active learning and encourage students to examine their ethical and
aesthetic values where relevant, A key point involves the realization
that specific actions result In certain consequences which may in turn
require further action and thus further consequences in a continuous fash-
fon, Again, both ends and means are Important considerations in voca-
tional agriculture programs and ends alone should not be considered as
final,

Vocational agriculture programs must be able to adjust and adapt to
changes in the environment in which they function, Change through flexi-
bility and continuity emphasizes the Importance of conducting programs
which faclilitate change while maintaining a degree of continufty, Stu-
dents should have an opportunity to experience change without revolution
and ultimately develop their own ability fo cope with changes which are
likely to occur in the soclety in which they live,

Life itself is comprised of problems which require solutions, Deci-
sion making through problem solving acknowledges the need to prepare stu-
dents to systematically solve problems and make necessary decisions, This
principle has direct Implications for the selection of appropriate teach-
ing methods as problem solving is an ability which improves with prac-
tice. In conjunction with the principle involving pragmatic orientation,
students should address realistic problems through learning activities in
vocational agriculture to receive maximum benefit,

Experience has been described as the medium through which human
beings live and die, Therefore, learning In vocational agriculture should
be experience-centered by providing active rather than passive learning
activitlies, Past and present experiences of students should be utilized
to enhance their learning, The components of local vocational agriculture
programs (i.e,, classroom, SOE, FFA) provide various and unique opportuni-
ties to expand student experience,

Students have needs which are unique to themselves as individuals as
well as those which are characteristic of all students and society in gen-
eral, Student needs should be identified and attempts made to fulfill the
needs of each Indlvidual, This principle emphasizes the importance of
conducting programs which meet needs common to all students as well as
providing opportunities to fulfill the more specific needs of each indi-
vidual student,

Vocational agriculture programs have subject matter which is of pri-
mary concern, The principle of agriculture resource management- focuses on
that relevant subject matter, Speclal emphasls should be placed on manag-
ing the factors, forces, processes and resources which are involved in
conducting agricultural enterprises, Specific enterprises should be iden-
tifled and relevant experiences provided, based on the needs of the loca!
community,
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Agriculture cannot be taught as one disciplline of science, separate
and distinct from all others, |Interrelationships of agriculture acknow-
ledges that the teaching of agriculfure should aTTemp% ¥o promote the
importance of agriculture as it relates to other aspects of the society In
which we |lve,

Each of the principles Identifled should be examined on Its own mer-
its before incorporation into a philosophy statement, A statement of
philosophy should describe the mission of vocational agriculture, the
functions which the program should serve and the overall goals of the pro-
gram, As a profession and individually, we must examine our philosophy In
view of current trends facing education, agriculture and soclety, Recent
and anticipated changes in these areas may provide the impetus needed to
"modernize" our phllosophy of vocational agriculture as we prepare to
enter the 21st century,

Program components and objectives, such as those depicted in Figure
1, should be based on the philosophy developed, These features of voca-
tlonal agriculture programs, if deemed important, should be [ncorporated
into local programs, Unique differences in vocational agriculture pro-
grams should become apparent through specific learning activities and
oexperlences provided at the local level,

Vocational agriculture programs have expanded their scope in recent
years as a result of legislative mandate., Unfortunately, educational
philosophy has not been the quiding force for those changes, Leaders of
our profession must continually re-evaluate the principles upon which our
philosophy Is based and use them to guide and conduct effective vocational
agriculture programs. Fallure to do so will undoubtedly result in pro-
grams which are guided by legislative or political philosophy rather +than
by educational philosophy, Changing times require that changes also take
place in the education of students, Program changes should be the result
of adjustments in our guiding phllosophy rather than a "knee-jork" reac-
tlon to legislation,
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